
This fall has flown 
by!  While I kept ex-
pecting the colder 
weather that usually 
accompanies the 
month of November, I 
have been grateful 
for each day I didn't 
have to wear a coat. 
Our biggest undertak-
ing this school year is 
the addition to Alliance 
Education Center.  
Langer Construction 
will be completing the 
work for us and they 
have begun to dig.  
While we are appre-
hensive about con-
struction occurring 
simultaneously with 
our typical building ac-
tivities – most im-
portantly educating 
our students – proac-
tive measures have 
been taken to ensure a 
safe environment.  
That’s not to say it will 
always be quiet or dis-
traction-free! 

Planning for the Cus-
tomized Alternative 

Solutions for Education 
(CASE) program has 
also begun.  A com-
mittee was developed 
and has met to review 
the initial outline for 
their work.  The group 
will meet again in No-
vember and at least 
monthly after that.  If 
you are interested in 
participating, please let 
me know. 

This fall we continue to 
pursue candidates for 
open positions – par-
ticularly paraprofes-
sionals.  We have add-
ed Lauren Kelly, Hu-
man Resource Special-
ist, to the district.  She 
is actively pursuing 
tools and strategies for 
recruitment, among 
other duties.  We have 
also found our fill rate 
for substitutes has not 
been as high as we 
would expect.  This 
causes great stress for 
staff as they cover for 
absent colleagues.  Ad-
ministrators are work-

ing to standardize 
practices for covering 
open positions in the 
absence of a substi-
tute.  Additionally, we 
are pursuing options 
for relief including the 
recently posted perma-
nent substitute posi-
tion.  

Finally, staff in our 

mental health profes-

sional learning commu-

nity have spent time 

lately focused on mind-

fulness practices.  You 

may see evidence of 

some of this work at 

your sites as students 

practice breathing with 

a Hoberman sphere.  It 

is a good reminder to 

us to take quiet mo-

ments to practice 

mindfulness or at the 

very least a moment to 

reflect – and at this 

time of year, on that 

for which we are grate-

ful.   
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Program Highlight—Deaf/Hard of Hearing Preschool Program 
 
By Kitri Larson Kyllo, Assistant Director/Principal 

Which ISD 917 program has the highest cute factor? …the most creative imaginative playtime?  …
the most adorable graduation? …and very arguably, the most fun?  To find out, check out the ISD 
917 Deaf/Hard of Hearing Preschool Program at Diamondhead Education Center in Burnsville, 
where there are three preschool classrooms of learners ages two to five years old taught by Teach-
ers of Deaf/Hard of Hearing, Emily Clark, Kelsey Mlodozyniec and Shannon Rasmussen, as well as 
supported by Speech/Language Pathologists, Karen Doenges and Linda Lacher Goddard, and Educa-
tional Audiologist, Emily Pfisterer.  Other critical team members include assistants in every class-
room, several of whom serve in the role of Deaf/Blind Intervener: Erin Carik, Kaila Dayton, Carina 
Figueroa, Olivia Heidenreich, Tina Sheppard and Mary Stadelman.  Other important team mem-
bers serving on the IEP teams several preschool learners include Cindy Dively, Teacher of D/HH who 
teaches American Sign Language in all the preschool classrooms, Valerie Enfiejian, School Psycholo-
gist; Cindy Jacobs, OT; Amanda Pagel, LSN; Michelle Shanley, Teacher of Blind/Visually Impaired; 
and Mary Weiland, PT.  Currently enrollment is at 16 learners, however, enrollment is predicted to 
be 20 or more by the end of the year as additional learners become identified and/or old enough to 
enter the program.  Prior to learners entering the program at age two, they are provided home visits 
by Roxy Johnson, B-2 Teacher of Deaf/Hard of Hearing.  Roxy’s role is critical in providing initial sup-
port and instruction to parents as they learn how to support their child, and facilitating the transi-
tion of these young learners from home- to school-based services. 
 
How is the Deaf/Hard of Hearing Preschool Program different from other early childhood special 
education programs?   
A primary goal of the preschool program is to address the communication and language delays of 
learners resulting from the impact of an educationally significant hearing loss, along with other are-
as of development, in order to lay as solid a language and pre-readiness foundation as possible for 
literacy and academic development in elementary school.  In every classroom hangs a sign with the 
motto of the program, Every Moment is a Language Moment. In all activities, whether it is during 
diaper-changing, snack time, play time, or circle time, emphasis is always placed on the develop-
ment of communication, listening 
skills, spoken English language 
skills and/or American Sign Lan-
guage skills. The program provides 
a bilingual-access language-of-
instruction model offering instruc-
tion and immersion in English via 
spoken and cued English using the 
system of Cued Speech and/or 
American Sign Language (ASL) to 
meet the special language and 
communication needs of its learn-
ers.  Visitors to the D/HH Pre-
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school Program will see staff fluent in cued English 
providing visual access to spoken English while teaching 
and interacting with learners, as well as using American 
Sign Language, and/or sign-supported spoken English, 
depending on the needs of the learner.   
 
What is also unique to this early childhood program is the attention to the development of learners’ 
listening skills through amplification equipment and services to maximize the use of a learner’s 
cochlear implant and/or hearing aids.  Speech/language therapy is a critical component of the pro-
gram.  However, the focus on listening and spoken language development is not isolated to speech/
language sessions, rather is targeted, modeled, and expanded with every child in every activity and 
interaction by teachers and support staff alike.  In addition to the focus on English development is 
exposure to American Sign Language, considered important to provide learners at an early age due 
to being an important language for access to the important Deaf/Hard of Hearing community.  Sev-
eral Family Nights are provided during the school year to allow parents to network with each other, 
as well the program offering parent and sibling classes in cued English and ASL to support learners’ 
visual access to language in the home environment. 
 
There are few places in the district where you can participate in an indoor snowball fight, dress up 
as pirates, trap leprechauns, explore marine animals at the sensory water table, and dance your wil-
lies out, all while learning and having fun in a school day.  The Deaf/Hard of Hearing Preschool Pro-
gram rocks! Come see for yourself! 
 
 
 
 
 

Program Highlight—Deaf/Hard of Hearing Preschool Program Cont’d 
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Due Process Dialogue 
 
By Lindsey Hartjes, Lead Teacher, Amanda Peters, Lead Teacher, Patti Eldred, PHD Teacher, and Kitri Larson Kyllo, Assistant Director/Principal 

ISD 917 Evaluation Procedures  
ISD 917 has developed a district-wide evaluation and re-evaluation process that will be used in all programs 
starting this month.  The intent of creating a set of district-wide procedures (as opposed to continuing with 
individual program processes) was threefold:  

1) Create greater, more meaningful connections between evaluation results and student  
      program planning  
2) Increase consistency for staff who move between programs and sites and build uniformity between 

sites 
3) Improve teamwork throughout the evaluation process  

Staff from the school psychology team are coming to licensed staff meetings during November and December 
to provide training on these procedures.   
 
The updated evaluation procedures will soon be made available on the ISD 917 website, and also have been 
attached to this email for your reference. The first document, Evaluation Procedures – District Wide, lists all 
procedures in a timeline form, and the second, Summary of Roles for Evaluation Procedures, breaks the pro-
cedures down into responsibilities for individual roles (IEP Manager, School Psychologist, etc.).  Additional 
trainings on specific portions of the evaluation process will be provided throughout the rest of the year to 
support staff in this transition; please let your Lead Teacher, Assistant Director, or School Psychologist know 
if you have questions on these procedures following the initial training.    
 
ISD 917 Assistive Technology Student Concerns Questionnaire 
All evaluation teams will now use the Assistive Technology Student Concerns Questionnaire as a tool when 
evaluating a student’s need for assistive technology, unless the team has determined other alternative assis-
tive technology assessment tool(s) will better address a learner’s physical/motor, sensory, or sensory-
regulation needs.  IEP Managers should add this form to the Prior Written Notice of an Evaluation in the Ma-
terials/Procedures grid (the necessary information is available as a drop-down).  During the evaluation 
writing process, copies of this form should be completed by at least one teacher, a parent/guardian, and the 
student (if applicable); the completed forms will then be analyzed and summarized in the final report by the 
IEP Manager.   
 
IEP teams do not need to use this form on an annual basis unless the team agrees that there is a need to 
gather more detailed information about the student’s AT needs. Instead, the IEP team will use the needs re-
ported in the most recent evaluation, along with current student data and tools such as the Assistive Tech-
nology Checklist (available on the ISD 917 website), to determine the student’s assistive technology needs for 
the duration of that IEP.   
 
ISD 917 Oral Interpretation Documentation Form 

For students whose parents or guardians do not speak fluent English, an oral interpreter should be 
offered for all IEP and other due process meetings.  In addition, written due process-related docu-
ments, such as an evaluation summary report and IEP, should be offered to be interpreted to the 
parent in their native language.  The form allows the parent to accept or turn down the offer of the 
oral interpretation service, which needs to be signed off by both the parent and the interpreter. A 
good time to ask and offer this service is at the time of an evaluation or IEP planning meeting.  If the 
parents turn down the offer, then the interpreter is already at the meeting where the service was 
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offered to be present to also sign the form.  If the parents do want this service, then the parents and 
interpreter sign the form after the written document(s) have been orally interpreted.  The form 
needs to be attached to the written document(s) placed in a learner's file.  This form is available un-
der “Shared Files” on each student’s Form Menu in SpEd Forms.  
 
ISD 917 Transportation Plan  
The ISD 917 Transportation Plan is available to staff under ‘Shared Files’ on each student’s Form Menu in 
SpEd Forms. Several staff members have recently reported concerns with this form not saving correctly, or 
deleting information prior to saving.  Specific training regarding the use of the Transportation Plan, including 
troubleshooting tips, is now available online via Atomic Learning. (Sign into Atomic Learning with your unique 
username and password, then click on 917 Training and Resources SpEd Forms Training Transportation 
Plan to access the training video.)  If staff continue to have problems with this form after troubleshooting, 
they should bring these issues to their Lead Teacher or Assistant Director so that information can be passed 
on to the district staff who are working with SpEd Forms. 
 
SpEd Forms Home District Information 
In order to report accurate information regarding home and providing districts for ISD 917 students, student 
information needs to be updated to reflect their home and providing district(s) correctly.  IEP Managers 
should promptly confirm that this information is correct for each of their students. 
 
To check this information, choose a student and select ‘Setup’ at the top of the page.  On the left side of the 
Setup page:  
 

 The student’s Resident District is where the parent lives – you must click directly on this box to change 
it. 

 The student’s Serving District is where the student either resides or is open-enrolled (this will show up 
with the title ‘Providing District’ on Page 1 of the IEP).  This district may or may not match the student’s 
resident . 

      district. 
 The student’s Serving School is their ISD 917 program placement. 

 
No students should have ISD 917 listed as their Resident or Serving District. If your student’s resident or serv-
ing district is not listed, please contact your Lead Teacher or Assistant Director to have it added.  
 
ISD 917 Staff Titles and Addresses in SpEd Forms 
All staff should update their title in SpEd Forms to reflect their ISD 917 official title, as listed in the ISD 917 
Due Process Manual.  IEP managers should also make sure they have the address of their building listed as 
their mailing address.  Staff must change this information themselves; it cannot be done from an administra-
tive level.  To add this information to your profile, sign into SpEd Forms, then click on Menu  Setup  Pro-
file.  Enter the appropriate information into this page and save. The correct information will then be availa-
ble in the district Team Member list for use when completing forms such as the Prior Written Notice.  
 
 
 

Due Process Dialogue—Cont’d 
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Due Process Dialogue—Cont’d 
 

Physically Impaired Services FAQ 
 
Can a student qualify under the DCD and Physically Impaired criteria? 
The Physically Impaired criteria were created for students who have a physical impairment and are capable 
of working toward grade-level standards.  It was created to support students who do not meet DCD criteria 
but who have unique needs because of their physical impairment.  
 
The role of the Physical and Health Disabilities (PHD) Teacher is to provide services to students in this popula-
tion to learn AT-productivity and other skills to be able to effectively access and meet the work-production 
requirements of the general education curriculum, and provide consultation and support to the student’s 
teacher for the necessary modifications to the classroom environment to accommodate the student’s physi-
cal impairment.  The PHD Teacher also serves as a resource for families to identify educational or community 
resources related to the physical impairment.  Students who qualify DCD-SP have a teacher who is also 
trained to provide similar services for a student’s access to a functional curriculum, and therefore having a 
PHD teacher also involved is an unnecessary duplication of service. 
 
However, students may qualify under both PI and DCD/SLD categories if the student has a mild to moderate 
developmental disability or significant learning disability as well as a physical impairment.  It can be difficult 
to discern whether delays are due to discrepancies in cognition versus a lack of learning experiences due to 
motor or language interference (in the case of non-verbal learners);  in these cases, students may meet crite-
ria in both categories, with the primary disability being whichever is impacting that student in the classroom 
the most at that time.  The role of the PHD teacher is then to help identify modifications, adaptations, and 
materials that will allow the student maximum physical access to the educational environment or curriculum, 
and suggest educational or community resources related to the physical impairment. 
 
If there are assistive technology needs that a student’s IEP team, including OT, PT, and SLP, are unable to 
meet, another provider knowledgeable in the type of AT the student needs can be included on the IEP.  If it is 
determined that a PHD teacher would be the best provider to address a student’s needs, the student does 
not have to qualify as Physically Impaired (PI) for a PHD Teacher to consult. Instead, consultation for AT sup-
port could be documented in the IEP. 
 
What’s the difference between the Physically Impaired and Other Health Disabilities categories?  
 
From US Dept. of Education: Disability 
Physical Impairment means having a severe orthopedic impairment that adversely affects a child’s perfor-
mance.  The term includes impairments caused by a congenital anomaly, impairments caused by disease 
(e.g., poliomyelitis, bone tuberculosis, neurofibromatosis), and impairments from other causes (e.g., cerebral 
palsy, amputations, spinal cord injury, and fractures or burns that cause contractures. 
 
Other Health Impairment means having limited strength, vitality, or alertness, including a heightened alert-
ness to environmental stimuli, that results in limited alertness with respect to the educational environment, 
that-- 

(i) Is due to chronic or acute health problems such as asthma, attention deficit disorder or attention 
deficit hyperactivity disorder, diabetes, epilepsy, a heart condition, hemophilia, lead poisoning, leukemia, 

http://idea.ed.gov/explore/view/p/%2Croot%2Cregs%2C300%2CA%2C300%252E8%2Cc%2C9%2Ci%2C
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nephritis, rheumatic fever, sickle cell anemia, and Tourette syndrome; and 
(ii) Adversely affects a child's educational performance. 
 

ISD 917 PHD Program Model 
Physical and Health Disabilities Program (PHD) 

Teachers for students with physical and health disabilities serve students birth through age 21 years old in 
member-district schools.   
 
Students are primarily served through a consultative model.  The teacher works with the educational team to 
conduct evaluations, make recommendations for and facilitate the use of assistive technology, provide aca-
demic adaptations and modifications, advise regarding environmental adaptations and provide in-service.   
 
Direct services are provided as appropriate, focused on assistive technology support, organizational skills and 
work completion. 
 
Minnesota Administrative Rule 
3525.1337 PHYSICALLY IMPAIRED 
Subpart 1. Definition.  
 
"Physically impaired" means a medically diagnosed chronic, physical impairment, either congenital or ac-
quired, that may adversely affect physical or academic functioning and result in the need for special educa-
tion and related services. 
 
Subp. 2. Criteria.  
A pupil is eligible and in need of special education instruction and services if the pupil meets the criterion in 
item A and one of the criteria in item B. 

A. There must be documentation of a medically diagnosed physical impairment. 
B. The pupil's: 

(1) need for special education instruction and service is supported by a lack of functional  
      level in organizational or independent work skills as verified by a minimum of two or  
      more documented, systematic observations in daily routine settings, one of which is  
      completed by a physical and health disabilities teacher; 
(2) need for special education instruction and service is supported by an inability to 
      manage or complete motoric portions of classroom tasks within time constraints as 
      verified by a minimum of two or more documented systematic observations in daily  
      routine settings, one of which is completed by a physical and health disabilities  
      teacher; or 
(3) physical impairment interferes with educational performance as shown by an  
      achievement deficit of 1.0 standard deviation or more below the mean on an  
      individually administered, nationally normed standardized evaluation of the pupil's  
      academic achievement. 

Due Process Dialogue—Cont’d 
 
 

http://idea.ed.gov/explore/view/p/%2Croot%2Cregs%2C300%2CA%2C300%252E8%2Cc%2C9%2Cii%2C
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State Testing, Curriculum and AT Corner 
 
By  Jennifer Hetland, Assistant Director/Principal, and Amanda Peters, Lead Teacher 

STATE TESTING 

Over the past few months several staff members have asked “What are the test requirements for a 
student to graduate?” 

Test Requirements for Graduation: 

 Students in 11th and 12th grade must be offered the opportunity to take the ACT.  The state 

will only pay for the student to take the exam once in their high school career.  Students do 

not need to take the ACT to graduate they only need to be offered the opportunity. 

 Students enrolled in Grade 8 in 2011-2012 or before would need to have passed the MCAs or 

taken the GRAD or ACT, or will need to take the Accuplacer. In ISD 917 these students would 

be ISD 917 12+ students who have not yet met the requirement. 

Does my student need to take the MCA’s? 

 All students in Minnesota public schools are required to participate in the statewide assess-

ment program.  Reading and mathematics tests are administered in grades 3–8 and high 

school (students in grade 10 take the Reading MCA, and students in grade 11 take the Mathe-

matics MCA).  The Science MCA is administered to students in grades 5 and 8 and in the high 

school grade when students take a life science or biology course.  

 Students with an Individualized Education Program (IEP) or 504 plan may be eligible for ac-

commodations. Some students with significant cognitive disabilities may be eligible to take 

the Minnesota Test of Academic Skills (MTAS) instead of the MCA. 

CURRICULUM  

This year the ISD 917 Curriculum Committee will be researching sci-
ence curriculum. If you are interested in  being a part of the science 
curriculum review process please talk to your assistant director.  The 
team will begin meeting November 15, 2016. 

 

ASSISTIVE TECHNOLOGY 

Mark your calendars! On January 23, 2017  from 11:30 am -3:00 pm, 
an Assistive Technology Fair will be held at Alliance for all ISD licensed staff working in programs 
who are scheduled for a professional development day on that date. The fair is an opportunity for 
you to explore assistive technology tools that will help your students be successful. These tools in-
clude new programs that were purchased with an Assistive Technology grant to be used throughout 
the district. This will be a fast-paced afternoon, kicked off with a brief large group session followed 
by a chance for you to pick short break-out sessions where you can choose to learn about the tools 
that are most relevant to your students. The ISD 917 AT Committee is working to finalize the list of 
break-out sessions that will be offered, but it is likely to include: 
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State Testing, Curriculum and AT Corner—Cont’d 
 
 

 Snap & Read Universal – a program to help students who struggle with reading.  It reads text 

out loud and simplifies vocabulary with the click of a button. The district received 20 licenses 

for this program through the grant to be used with students districtwide.  

 iOS apps for social skills – includes the Sosh app- an iPad/iPhone/iPod touch app to work on 

appropriate social skills.  The district received six copies of this app with the grant to be trialed 

throughout the district. 

 Zot Artz for All  

 iOS apps for productivity/writing 

 Computer tips and tricks to save you time 

 Choose your own PD with Atomic Learning 

 Boardmaker Online 

 Video use in the classroom 

Look for an email with a link to ‘Sign Up Genius’ coming soon so you can reserve your spot in the 
break-out sessions.  Many of the sessions will have a limited number of seats to allow everyone to 
have hands-on access to technology, so sign up early! 

 

Parent Support Meetings 
 
By Sara Pratt, Assistant Director 

The Alliance Education Center and Cedar School Family Support Groups will be the 2nd Tuesday 
of the month from 5:30-7:00 pm at Alliance Education Center, 14300 Biscayne Avenue West, 
Rosemount, MN (due to election night, the November group was held on Monday, 11/7).  
 
Each support group has a specific topic such as self-care while parenting; navigating the holiday 
season; and balancing the demands of school and home.  Families support and encourage each 
other while finding a safe place to discuss their experiences raising children with a wide range of 
special needs.  At each group a meal and dessert is provided that has been prepared by a class-
room.  Childcare is also provided.  
 
If you have any questions, please contact your child's IEP manager,  Kate Adams or Patricia 
Arnesen at 651-423-8100, or Patti Jo Nwokeuku at 952-431-8610. 
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Mindfulness Initiative 

 
By Anne Byer, Ph. D.  
 

ISD 917 is beginning an initiative to train its educators and students in the practice of mindfulness.  
Mindfulness is defined as consciously paying attention to the present moment without judgment or 
attachment.  Research has demonstrated that the regular practice of mindful-
ness decreases emotional reactivity, depression and anxiety and increases working memory 
and cognitive flexibility.  The application of mindfulness in school-based programs is secular and not 
tied to any religious or spiritual practices. 

 

ISD 917 Licensed Psychologist, Anne Byer, Ph.D., is facilitating a mindfulness-focused Professional 
Learning Community with the district nurses, guidance counselor, school social workers, mental 
health practitioners, and certified behavior analysts.    

 

As part of this initiative, several ISD 917 staff members completed the introductory online course 
through Mindful Schools entitled ‘Mindfulness Fundamentals.’ This course introduced the theory of 
mindfulness and provided guided sitting mindfulness practices.  The mindfulness-focused PLC is em-
phasizing the importance of school personnel building a personal mindfulness practice.  Such a 
practice will lead to optimized emotional and behavioral responses to highly stressful student-
based behavioral situations.  In addition to personal practice, these staff members are beginning 
to teach mindfulness to ISD 917 students with the goal of increasing the students' ability to regulate 
their emotions, improve their focus, and improve academic performance. 
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Mosley is Moving  
 
By Melissa Schaller, Director of Special Education 

Phone:  651-423-8377 
Fax:  651-423-8776 
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It’s that time…Mosely is moving 
once again! This time, though, he’s 
going to be on the road visiting all 
of the programs to celebrate the 
work of our expanded school psy-
chology department.  If you didn’t 
know, the school psychology de-
partment has two new school psy-
chologists and a new lead teacher.  
This has made their workload 
slightly more manageable and has 
helped focus on more consistency 
with districtwide due process pro-
cedures, as well as being involved 
in our school communities beyond 
evaluation.  

 

It’s hard to believe it’s only No-
vember with everything that has 
been accomplished.  Lindsey 
Hartjes, Lead Teacher, has been an 
amazing support for the imple-
mentation of the new due process 
system, SpEd Forms.  She has field-

ed numerous questions and de-
veloped scintillating trainings for 
staff.  She has trained staff in per-
son and also has recorded and 
captioned training for Atomic 
Learning so it can be viewed by 
staff again and again.  Further 
with the team, including Valerie 
Enfiejian, Shanna Knutson, Alyssa 
McDonough, Nichole Short, and 
Laura Tennessen, our districtwide 
evaluation procedures were re-
viewed and revised to make what 
we do more consistent. 

 

With so much accomplished al-

ready, Mosely is excited to see 

what they will do next while he 

gets to hang out with them. 


